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Providing Equitable Learning Opportunities for Diverse Learners

* Decreased motivation

* Distractibility

* Slower to understand

* Short term memory loss

* Short attention span

* Time management challenges
* Lack of executive skills

* Lower selfefficacy and self-esteem
* Greater dissatisfaction

* Higher anxiety

* Poor interpersonal skills

* Lower persistence and graduation rates
* Etc.
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Supporting Students’ Basic Psychological Needs Facilitates Intrinsic
Motivation, Success, and Psychological Well -Being

Autonomy

e A sense of initiative and ownershipin one’s actions

e Supported by experiencesof interestand value and undermined by experiencesof
being externally controlled, whetherby rewards or punishments

Competence

e The feeling of mastery, a sense that one can succeed and grow

e Bestsatisfied within wellstructured environmentsthat afford optimal challenges,
positive feedback, and opportunities for growth

Relatedness

e A sense of belonging and connection
Al e Facilitated by conveyance of respectand caring
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Academic & Social Integrationldentified as Critical Factors for Improving
Disabled Students’ Persistence and AcademicSuccess

Satisfaction with the academic system & my ¢ Interaction with peer groups, faculty and
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Relationships with faculty and peers on * Others in the campus community care about me
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