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Programme
24.10. Inspiring//Change+Course Intro
31.10. Design-Driven Change
7.11. Long-Term Collective Change
14.11. Changing Values
21.11. Individual Change
28.11. Changing Worldviews
5.12. Presentations
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So far, we have talked about collective
change. Today, let's turn to look at some of
the ways individuals change their minds,
views and values. Sometimes, the process
is quick, easy and smooth, but it seems
that a meaningful change, the kind of
change that is transformative, is
challenging and maybe a long and painful
road.
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Quick and
Easy
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An example of quick and easy change: instant falling in love
with something.

Sensorial aspects of instant falling in love are within the
realm of so-called "design trends": You...

See something, someone

Hear something, someone

Touch something, someone

Taste something, someone

Smell something, someone

...And instantly know/feel that that's lovely & cool

Photo by William Recinos on Unsplash
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When large groups of people have a taste
on sensorial aspects that runs in the same
direction, that is, they begin to like similar
designs, the change is recognised as a
design trend, consisting of a variety of
colours, materials and finishes and product
design.
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Aalto students have access on WGSN
trend reports. Sign in Primo with Aalto
credentials and search "WGSN" > Select
Interior design or "Muoti" (= Fashion).
Fashion means, in this context, more or less
pure clothing and fashion shows. Interior
design has consumer products, materials,
colours, and finishes.
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In the Therapy
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Let's then move from the instant change to the realm of often long and even painful changes in an individual's values, views and
mindsets. Therapeutic treatment is an example of how individuals attempt consciously to change themselves. The process is often
long, several years and may surface painful realisations.

Sigmund Freud and Carl G Jung are the key figures in the early history of psychological therapy. In the Freudian framework, people
suffer from neurosis, which is a result of trauma in childhood. The interpretation of dreams aims to reveal the trauma so that it can be
healed. In other words, the idea is that there used to be a healthy person, but it was traumatised, and the therapy aims at getting back
to the original healthy stage.

For us, Jungian therapy is a more interesting take on individual change because the idea is that all people are undeveloped, to begin
with but can change. In the Jungian context, neurosis results from the individual resisting development as a person, based on Jung's
belief that every person has the option of "individuation", the process of becoming oneself, someone who acts on their own accord.

(Individuation comes up also in the works of, for example, philosophers Nietzsche and Schopenhauer.)

Jung's key question: Why is your subconscious showing those things to you now (in dreams or elsewhere)? (Jung 1928, 1961).

Cf. Child psychology, development in stages. For example, very small kids favour kinetic toys because their development goal is to
learn that they are different from the individuals in their environment. Teenagers favour ICTs because their development goal is to learn
to control their emotional economy, and that can be practised by consuming media and creating communication with devices. Middle
age people favour mementoes because their developmental task is to learn their role in the history of their surroundings, community
and family (Winnicott 1971; Csikszentmihalyi & Rochberg-Halton 1981)

In the Jungian framework, people have all sorts of neurosis and problems because they are not connected with their unconscious.
Instead of being controlled by the rational consciousness, the unconscious is running wild and making havoc, e.g. anxiety, depression
and irrational behaviour.

The development process, should one begin Jungian therapy, is about an individual connecting with their unconscious so that the
individual self develops from the initial stage of undifferentiated and unrecognised unconscious towards an individual who is aware of
their unconscious, as it is, and finally to an individual who has fully integrated their unconscious, resulting in a well-functioning whole.
The integration is gradual, and Jung is famous for giving an interpretation of dreams and symbols a central role because, especially for
the people who are at the beginning of the integration process, the unconscious most easily becomes visible in the dreams.

Photo by Mitch Gaiser on Unsplash
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In the School
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Learning in the institutional context is an
obvious example of an extended, hopefully
not very painful mode of change.

Photo by Dom Fou on Unsplash
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Sometimes, learning is particularly challenging. Paulo Freire is the father of so-called "critical
pedagogy". The grounding idea is that education is never a neutral education process. It either
aims at keeping the current status quo with the same societal power relations and structures, or it
aims at changing the situation towards something else and the means by which men and women
can deal critically with reality and discover how to participate in the transformation of their world.
So, transformative learning means learning not only about the situation and how to change it but
also how to act in the transformed situation.

Freire's pedagogy began with the need to provide native Brazilian populations with anti-colonial
education so that the oppressed could regain their sense of humanity and skills to overcome
their condition. The approach is highly political, but then again, which education isn't? The
problem in most other pedagogies can be seen to be precisely that the politics are hidden,
invisible and unspoken. Freire talks about how this silence and invisibility make the oppressed
have a negative, passive and suppressed self-image, which means that the learner must first
develop a critical consciousness to recognise the situation that there is silence, which creates
and maintains the situation where some stay in power, and others are oppressed. (Freire 2018)

Of course, formal education is only one of the ways people are conditioned to the shared reality.
For example, Berger and Luckmann (1966) have written about the social construction of reality,
where they outline how individuals are gradually educated to the norms and tacit rules of social
interaction through primary and secondary socialisation.
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Freire's Critical Pedagogy has been very influential and has been applied in contexts different from Brazil. For example,
pedagogy theorist Jack Mezirow has coined the term transformational learning, which can be applied in any kind of
adult education aiming at individual change. Mezirow sees change happening in two different ways:"epochal
transformation", which means sudden major reorientation, often a result of life crises. Another way is "cumulative
transformation", which means a progressive sequence of insights resulting in changes.

Mezirow describes the different stages or phases of transformation. The first phase is (1) a disorienting dilemma, a
situation charged with wonder. The wondering moments might be fleeting, iterative, episodic, or they might be
intentional: you are driving yourself to a situation where you have to wonder what's going on. Sometimes, it is simply a
situation where, for example, your professor refuses to give you answers, so you have to start to create the answers
yourself. The following stages of change are: (2) Self-examination with feelings of fear, anger, guilt or shame, (3 )A
critical assessment of assumptions, (4) Recognition that discontent and transformation are shared processes, (5)
Exploration of options, (6) Planning a course of action, (7) Acquiring knowledge and skills for implementing one's
plans, (8) Provisional trying of new roles (9) Building competence and self-confidence ... Before (10) A reintegration
into one's life on the basis of conditions dictated by one's new perspective.

Transformative learning is a process by which an individual transforms problematic "frames of reference"
(assumptions and expectations) into less problematic ones. The result is that the individual is more inclusive, open,
reflective, and emotionally able to change = Has overcome the human tendency to reject anything that doesn't fit the
current frame of reference.

The ability to imagine how things could be otherwise drives the transformative process. A designer's ability to imagine
and visualise alternatives is a superpower in this context.

To inspire imagining, we can design learning experiences charged with wonder to encourage others to re-tell their own
stories, for example, by designing and providing a space for ideas to be interrogated, a forum for social interactions
with others going through the same transformative process, and a place for experimenting with changing practices.
(Mezirow 2018, Grocott 2022)

Photo by Pablo García Saldaña on Unsplash
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The Natural Change project we had earlier in the course is an example of
how transformative learning is facilitated in practice. Mezirow lists the
three dimensions of transformation, actualised in the Natural Change
Project:

Psychological (Changes in understanding of the self)–

Convictional (Changes in the belief system)–

Behavioural (Changes in lifestyle)

(cit in Grocott 2022)

The project also meets the requirements that design researcher Lisa
Grocott lists about transformative learning:

–

Embodied = Concrete–

Affective = Possible–

Cognitive = Understandable–

Social = Shared–
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From the design point of view, the first stage in Mezirow's list of 10 stages
is the most interesting because it opens a space for the designers to
facilitate change. Mezirow says that before the transformation, there's
often a disorienting dilemma, something that prompts us to question the
worldview we currently have. According to Grocott, an even better
concept is "Exquisite disorientation" because exquisite captures the more
nuanced experience of "Being drawn into a state of discomfort that is a
bit painful, yet irresistible to ignore." (Grocott 2022)

Maybe the original Alexander McQueen collections by Lee McQueen can
be used as an example of design that creates "exquisite disorientation".

Another example is an experiment where the school principal lived the life
of a pupil for a day, learning how it feels like to be a pupil in the school: to
carry heavy bags of books around, to wake up so early, to be hungry
before the lunch, trying to stay awake in the afternoon and so forth. Not
looking at only his own impact but the impact of the entire school on the
wellbeing of the kids. (Grocott 2022)
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Lisa Grocott (2022) has studied
transformative design projects. Based on
her research, she presents the key
practices that people do in transformative
design projects.
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She summarises her findings by
comparing transformative pedagogy and
collaborative design, to highlight the
similarities and differences.
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Frameworks
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The human mind is very bad at comprehending randomness. Narrative is a powerful way to
structure and frame information. Chess game example:

Memory tests. When the pawns are organised in the chessboard according to the game rules,
there is a huge difference between an expert and a novice: the expert player knows thousands of
possible game situations and can, therefore, remember the positions of pawns because they
have the appropriate framework which helps: they don't have to memorise the positions, they
just have to remember which situation there is in the chessboard to be able to recreate the same
situation. The novice is lost because they don't have the framework yet. This is proved to be
accurate by testing the memory with chessboards where the pawns are in an order, which
wouldn't be possible in the game of chess. In that situation, the expert and the novice are equally
bad at remembering the positions of the pawns (Ericsson & Pool 2016)

In pedagogy, the idea of framework is utilised when people try to explain what learning means or
what happens when learning takes place. Often, learning is divided into two categories: learning
of facts and skills, on the one hand, and, on the other hand, conceptual change. The conceptual
change kind of learning is especially interesting to us because it means that one has to adjust
and rearrange one's existing framework to accommodate the new things someone puts forward.
(Wenger 1998; diSessa 2006) Adjusting the current framework can be painful and take a long
time, but it can be instant and even recreative, a sudden feeling of illumination. Suddenly, you
realise or see or understand something from a new point of view. Equally important is the learning
of facts and skills. Teachers, especially at the primary school level, are educated to help the kids
build such frameworks that support learning and the acquisition of facts and skills.

Photo by Shirly Niv Marton on Unsplash
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As a writer, you are like a tourist guide whose task is to guide a group of
people through a series of attractions. There are interesting and exciting
things everywhere around the tour, but while you can mention some of
them, your main task is to keep the group on the path you have designed.

Some books discussing narrative and framework building:

Houston, we have a narrative. Why science needs stories by Randy Olson

Narrative by numbers by Sam Knowles

Narrative and numbers. The value of stories in business by Aswath
Damodaran

The storytelling animal. How stories make us human by Jonathan
Gottschall

The science of storytelling. Why stories make us human and how to tell
them better by Will Storr

Photo by Andreas M on Unsplash
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The framework is a concept worth keeping in mind when
you try to communicate something. Build the framework in
front of your readers so that they, too, have a framework into
which new facts and ideas will fit. You can help them to
keep the framework in mind by telling them how the
framework is developing and by reminding them about the
framework. These reminders act like bridges in the narrative
path: they allow your readers to transition from one piece of
argumentation to the next.

Two very common examples:

One with a factual introduction

History Journal
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Two others which begin by telling a story
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Imrad, the classic academic structure
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Still, there are options for how to tell the
story, even if you have all the elements of
IMRAD in your narrative.

Situated narrative, place-based narrative
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Chronological narrative
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Thematised narrative combined with
chronological narrative. Difficult structure:
5 themes in two different periods. Too
many things are emphasised. On the other
hand, the structure allows the telling of two
complete stories of different eras.
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Concrete topic-based narrative
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Dramatic narrative

Table of contents is the path, so to speak,
to keep yourself and your audience from
wandering too far away.
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Thanks,
Tack,
Kiitos!
© heidi.paavilainen@aalto.fi 2023
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Tutoring Thursday afternoon!

Photo by Todd Mittens on Unsplash
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